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Ioeginning educator needs




Mentor in My Life

Think. of someone who has been
on effFective mentor in your life.

Consider the attributes that made
that person an effective mentor
or coach. Jot these down on a
9+icl<y note.

Select an image or a c;ymbohc
representation that reminds you
of one or more of those
attributes.

Introduce yoursel? to a coleague.

Share the lmage or item and why
it reminds you of your mentor's
attributes.

unprove i

zmentor-

_potential Hmnnla-uw GOALS i mentor.__,

=0 0 Al SDEVELDR=

ADVICING
o I’III'IFIPITIIN n
tiine| NSPIREPRACTi

ENTIAL=wovicins ABILITY! %‘;.success

!
:'gs"ﬂ@..ﬂ.'."ABILITY“"'" T

inspire ESSHELR:

[1ENT0T @ UETEDD @ SUCCESS =y eqoioriny =

el fralnin gm.,..,.“

C mmotlvauon

.......

Collaborative Support




der,
hi t
"9
Goaols &
Action
C o Plans
OQQ/T Orientation Men+ orin .
C), /f7\7 X
RS cor AN ‘:1 g ex®
c Ongoing PD
edv? 9°"9 PLC
Retention ve d X Z
o R
Continuoys SupY eeﬁu/cw
’mPPovemen+ Observations e*”"gs
Resource
Trusted Listener
Assessor
[ Problem-
Learner Z j-‘ENTOR ~ S
N ¢
T
{Coilaborator Advocate
Coach
Taacher Facilitator
Making the Case for

Trained Mentors




Key Reasons Why Teaching
Openinae Exist

R etirement

Turnover

1 Retire

Just Ahe,

mgnt

Leavers

Beginner Educator Attrition

Teacher Turnover

In the United States, teacher turnover for most districts
is close to 20%, with higher rates in urban districts and

For new teachers.

(Education uPda+e, ASCD'S, March 2013, P.I)

Schools lose 25,000 math & science teachers annually to

retirement and attrition.

(ingersol, uPenn, 2012)

Teacher Turnover Rate

2003-04 2004-05 znns—uﬁ
Turnover Rate of Teachers with Fewer 37% 37% 60%
than Five Years of Experience
Turnover Rate of All Teachers 25% 26% 54%




Teacher Turnover

Teach Plus' research eugges+cs that teachers with 10
years of experience or less comprise 52% of the
teaching Force.

(Irgersall, UPenn, 2012)

Teachers with only ohe year of experience make up the
largest single group of educators.  (ngersll. Upem 2012)

Beg’lnnerr; have the highest attrition rate of al, with 40 +o
50 percent leaving the Field within Five years, And there

are more beginners today than ever before. (ngersol urem
2013)

Reasons for Exiting Early

Lock of 9uppor+
Disenchantment with +eachin3 assignmerﬁs

DiﬁlicuPry balancina personal and Pr'oﬂessional
demands

Excessive Paperwork

17.1‘I"‘l-
Inadequa+e classroom management ""

SCHOOL’S OUT
Inadequate oliecipline b s

A

Hi@h stress

(Bureaux & Wong, New Teacher Induction, 2003, p3)




Costs to

Replace a Teacher

Accordir\@ to the National Commission on
Teaching and America's Future (as published in
ASCD's Education uPclaJre in March 203), " the
hational cost of Pulolic school turnover could be
over $73 bilion a year!

According to the National Commission on
Teaching and America's Future (2010), the typical
cost per teacher ranges From #3000
(hon-urban)-$8,400 (urban)

_ B

Costs 1o Kep\ace a Teacher

To replace an educator in:

. Chicaao is ‘¥|7,872

. Milwaukee is 5,325
. Granvile County, NC isTJu9+ under $10,000

o (Natiohal Cdmmission on eachiha & America's Future, 2007)

. Maine is d15'7,OOO (MEA, 2001 & NCTAF Report, 2003)

Costs include secretarial time, advertisement and mailin
costs, administrator and educator time For interviews and
olecision—makin@ etc.




A high rate of teacher
turnover hampers
student achievement,
hurts staff morale, and
impedes a school's abilit
to move fForward!'

ASCD's Education uPda+e, March 203

Costs to Students

Costs To Students Tennessee 9+ucly-.

~ Children who had the least effective
teachers three years in a row posted
acodemic achievement gains 5 4% lower than
children with the most effective teachers.

. *Boston & Dallas studies yielded similar

-Pindina«;.




‘Low Perf—orming schools rarely close the
student achievement gop because they never
close the +eachin9 quaIH-y EEE - +hey are
constantly rebuilcfma their stafr An inordinate
amount of their capital - both human and
financial - is consumed by the constant process
of hiring and replacing beginning teachers who
leave before they have mastered the abiity to
create a successkul learning culture for their
students.'

(National Commission on Teachina & America's Future,
2007)

Need for Induction

Pr‘oar'ame

New Teacher
Orientation before
school starts

. Hiﬁh—quali-fy men+orinﬂ

Ongoing Induction
course/ Prol:eesional
developmen+




Percent Turnover of Beginning Teachers After One Year, by
Amount of Induction Received
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Mentoring Makes a DiFFerence

- In California, 90% of participants in the Begjinning
Teacher Support and Assessment (BTSA) program
were teaching ofter Five years, compared with only
40-45% of teachers who didnt receive support.

- In Columbus, Ohio, the hew teacher retention rate
rose to 8% ten years ofter an induction and support
system was instituted.

. In Rochester, NY, before a mentoring program was
started, 5% of new teachers remained in the
district. After the First year of the progrom the
retention rate rose to 9.




Need for Induction

Progr'am in Maine

.~ Educators not
Parﬁcipaﬁna in
induction progroms
are twice as Iikely to
leave +eachina os
those who
Par‘+icipa+e.

- Mony of the most
talented new
educators are the
ones \eavina.

Retention

The Natiohal Teacher
Center reports that
having ‘a really
well-trained mentor or
coach focused on
providing data For
reflective practice and
the resources fFor
3row+h," con result in
clouble—cliaﬂ- growth in
retention rates for new
teachers.

Education Update, ASCD, March 2013,
P.Z




Guidelines For
Confidentiality

Needs of Beginning Teachers




Most Frequently Perceived
Concerns of Beginning Teachers

Rank Problems Frequency
(n=91 studies)

1 Classroom Discipline y i g

2  Motivating Students 48

3  Dealing with Individual Differences 43

4  Assessing Students’ Work 21

5 Relations with Parents 21

6  Organization of Class Work 27

7  Insufficient Materials and Supplies 27

8 Dealing with Problems of Individual Students 26

(Veenman, 1984)

Instructional
Needs

-Planning Ionﬂ—r'anz_;]e curriculum,
preparing lessons, and organizing
Iearnina activities

Using a variety of methods and nMererislie————

-Adalr‘e%inﬂ the heeds of the students through
individudlized instruction/diffFerentiation

-Assessing and reporting on student progress in
a Propiciency system




policies || Systems Needs:|| 2 s

4. you CANT

-Graining Knowledﬁe of school district policies
and Pr'oceclur‘es

Becoming acquaih’red with the school's and
districts community

Resources Needs:

Receiving odvice onh resources and
materiols For teaching

-Olo+ainin3 materials and supplies




Emotional Needs:

Overcoming Peelinas of isolation

-In+erac;+ing with colleaaues

Preparing Lor and coping with one's
evaluation on school and district
Personnel

Mahagerial Needs:

Receiving additional training
oh classroom managemen’r

-Manaainﬁ time, human resources, and
material resources




Parental Needs:

-Communication and relating to
parents

I

Disciplinary Needs:

‘Motivating and disciplining students

The Five Phases Experienced By First
Year Teachers

Aug  Sept  QOect  Nov Dec Jan Feb  Mar  Apr  May  Jun

When do first year teachers experience:
Reflection; Disillusionment; Survival; Anticipation; Rejuvenation®
Place these stages on the graph where you believe they would occur.




The Five Phases Exper-ienced by First Year Teachers

ATTITUPES TOWARD TEACHING

ANTICIPATION ANTIGIRATION

REFLECTION

SURVIVAL

REJUVENATION

DISILLUSIONMENT

AUG SEP OCT NOV DEC JAN FEB MAR APR MAY NG MLY

Evaluation of Mentor Support

September i June

Ksy te Types of Support
Survival ee——— Moral SUPPOrT  e——
Teaching Collagial Interaction — - _____




Evaluation of Mentor Suppor+t

dnteraction should remain constant all year long but
moral suppor'Jr becomes more colleaial

The Beginnin Educator is in "survival mode" at both
the start ana? end of the school year

.Somewhere dur‘ina the middie of the yeor the
Beginning

Educator can focus more on teaching and
curriculum

Beginning Educators grow and develop ot different
rotes. be cognizant og your Beginning Educator’'s
heeds




